Identifying Information

a. Student’s Name – John Smith
b. Date of Birth – September 5th, 1997
-Age at time of testing – 14 years, 2-3 months

c. Gender – Male
d. Current Grade Level – Ninth Grade
e. Teacher’s Name – Ms. Jones
f. Parents’ Names- Kim and James Smith
g. Name of school – Newfield High School
h. Examiner’s Name – Michael Milillo
i. Dates of Assessment – November 16th, 2011 – December 20th, 2011
j. Date of Final Report – December 20th, 2011
Reason for Referral
a. Teacher’s Concern – John was referred to me through Ms. Jones, John’s Literacy teacher at Newfield High School.  Ms. Jones felt John was good candidate for the case study because he consistently struggled in school and scored very low on the tests the district uses.  In passing, Ms. Jones noted that there were only four students at John’s level who scored lower than him on these tests.  I wasn’t able to ascertain the names of all the testing materials, but I know the QRI is used as an informal assessment by Ms. Jones.  John struggled greatly in comprehension and vocabulary and was often a distraction in class, noting his displeasure for reading while detracting from the ongoing lesson.  However, when John was in a one-to-one setting, his behavior and willingness to work shifted dramatically.  This behavior, coupled with low scores caused Ms. Jones to select John out of all the students she had access to.  
b. Parent’s Concern – John’s parents were contacted by Ms. Jones to gauge their interest in their son working with me.  I did not have direct contact with his parents, but Ms. Jones said his parents, his mother in particular, were fully supportive of their son working with me.  They shared similar concerns to Ms. Jones, but I don’t think they understand the degree to which their son struggles with reading comprehension.  During my discussions with John, I discovered that his parents are not avid, or frequent, readers, and that there aren’t too many books available in their house.  This undoubtedly is one cause of John’s struggles.
c. Examiner’s Insights and Observations – After meeting John I saw that he was a well-intentioned student whose struggles cause him to act out in class.  He was very willing to work with me and didn’t resist doing any of the work in our sessions.  John is aware of his struggles and wants to progress, but I observed that he was self-conscious about his ability level, especially when working in the library.  During our sessions together, I’ve observed that John struggles with appropriate phrasing as he reads aloud, especially as he approaches unfamiliar words.  We generally worked in a secluded part of the library, but occasionally during sessions, students would enter our area and John’s posture would decrease and he would read very softly, implying that he was embarrassed or shy about his work with me.  In some of the later sessions more so than the earlier ones, John exhibited some attention deficiencies.  He’s not diagnosed as ADD or ADHD, but he became very active, especially as his frustration level rose.  During the QRI Passage administration in particular, John was throwing a pen up and down and getting distracted by a flickering light.  His distractions were partly due to frustration with work, but he definitely exhibited issues maintaining focus.
Background Information


John is a ninth grader at Newfield High School.  He is a male Caucasian, fourteen years of age, which is appropriate for his grade level.  In addition to his regular class schedule, John reports to a Literacy support class every day to develop his reading and writing skills.  To the best of knowledge, John does not have an IEP, but was placed in the Literacy support class with Ms. Jones because of his scores on the district’s test and the ELA.  He does not take any medication for ADD or any other attention disorders, although he does display tendencies that could warrant investigation.  

In the classroom, John is generally disruptive, receiving detention for poor behavior in several classes, supporting Ms. Jones’s observation of his behavior in her class.  In a one-to-one setting, John is much more engaged and well behaved, and actively takes part in the content and material during the case study sessions.  John receives average grades in his classes, particularly, social studies, his favorite class.  I feel he’s drawn to social studies more than the other subjects because the content is interesting, as he remarked, and the events occur in a sequential, concrete fashion that is easy for him to understand.  Additionally, John and his father watch military shows which have sparked an interest in the topic.  While his favorite class is the Ms. Jones’s Literacy support class, because it’s easy, he noted, his least favorite class is English because he feels it is hard.  Upon further questioning, John was unable to explicate what about English was hard for him, illustrating a difficulty explicating abstract thoughts later support in the QRI.

Outside of school, John is actively interested in BMX racing and scootering.  After school John must complete all his homework before he can partake in any other activities.  While completing his homework, his parents are available to help him, especially with any assigned reading.  Once his homework is completed he is free to see his friends who share similar interests.  John doesn’t stay out late with them though, because he frequently remarks that he is tired and enjoys going to bed early, especially because he has to wake up early for school.  This may be a mature example of monitoring his behavior, but it could also suggest some deficiencies in his diet or general health.  

Reading isn’t a frequent activity at John’s house.  Being an only child, the only examples he would be in contact with are his parents at home.  As such, this environment isn’t conducive to supporting a strong reading habit, especially because, as John noted, there aren’t too many books available at his house.  During the reading interest inventory, John didn’t note that he particularly likes to read any genre or type of book, but that he does like to be read to, especially because he loses focus as he reads on his own.  John exhibits some good reading behaviors, though.  He’s unafraid to ask questions about confusing parts of a text, tries to use context clues to understand difficult passages, and uses visual clues to infer meaning.  However, John does very little self-monitoring of his comprehension as he reads, suggesting reading is activity to be accomplished, not an activity to learn and draw meaning from.


Overall, John is a sincere in his interest to develop as a reader, but suffers from a lack of interest and exposure to books appropriately suited to his interests.  Given the correct book, John has shown the interest to immerse himself into a world that actively engages him on an appropriate level.
School Information
a. Summary of School Progress – John has not been left back in any grade, so he is at an appropriate grade level for his age, but his struggles in comprehension affects his performance in all subject areas.
b. Achievement in Specific Subjects – I wasn’t able to see his grades specifically, but through discussion with John, I’ve found that his grades are average, mostly falling in the 70-85 range.
c. Results of Achievement and Other Tests – I was not able to see the results of the tests John has taken in the district, but his scores were low enough to warrant placement in the Literacy support class.
d. Attendance/Repeated Grades – John attends school regularly and hasn’t missed a session with me.  Ms. Jones hasn’t noted any issue with John’s attendance in the past.
e. Description of Classroom Reading Program – In his English class, John was reading The Odyssey.  His teacher read the entire text in class to monitor comprehension.  Some of the related activities focused on vocabulary instruction, particularly in reference to word families, but required very little effort on the part of the student.  For example, one assignment merely required the students to find one synonym for a word.  The students didn’t have to note the definition or make a connection between the word, simply write down a related word.
f. Special Placement or Special Help Given – In addition to his English class, John attends a Literary support class that works on material separate from his English class to develop his areas of weakness.  
Results of Assessment

a. Physical – John neither exhibits nor has any documented physical disabilities.  
b. Cognitive – John has no documented cognitive limitations, although his lack of attention and persistent tiring state might merit testing in this area.
c. Gray Oral Reading Test (4th Edition) – John’s results were a little surprising on the GORT, because his comprehension was described as an area of weakness before we began working together.  However, comprehension was his greatest strength on this test, scoring at his grade and age level, within two months.  Rate, accuracy, and fluency, however were much below the mean score for his age, with all of the scores placing him in the fourth grade at a nine year old reading level.  John hesitated frequently while reading and often asked for the words to be provided.  Even with the time taken out for provided words, John still read at a very slow pace.  

The most frequent miscue John made was a graphic/phonemic similarity, with 56% of the recorded miscues falling in this category.  The other miscues were all made around 25% of the time.  Interestingly, John was able to self-correct 40% of his miscues, which suggest he has trouble chunking words initially, but is able to recognize, or decode, the second time attempting a word.  Later intervention will focus on chunking and phrasing while reading aloud.  These results suggest that John has weak word identification and word analysis skills in addition to his exhibited weaknesses in fluency, accuracy, and rate.
d. WORD Test 2 – John’s result across the board were almost exclusively below norm in age equivalency and standard score.  The two areas he scored above the norm levels were synonyms and semantic absurdities.  These results are interesting, because while they support anecdotal observations and findings from the other tests, I expected each skill to be at a similar low level, not as they are now, where his performance with semantic absurdities, which are a type of word association, is so much higher than his performance on the other areas, excluding synonyms.  John particularly struggled with associations and flexible word use.  On the flexible word use portion, John was able to find at least one additional use of the word, but struggled to find two.  This highlights his developing vocabulary and draws attention to his limited knowledge of word families and uses.  His struggles with associates may also be related to his struggles with grasping abstract ideas, especially in relation to finding connections between non-concrete elements.  These results build upon the results of the GORT, highlighting a weak ability to identify and analyze words, particularly in relation to affixes and root.  Subsequent instruction will develop familiarity with common roots, bases, prefixes, and suffixes in addition to focusing on word families.

e. QRI – John’s word identification was significantly lower than his grade level.  He scored an independent at the third grade level, and instructional at the fourth and fifth grade level, and a frustration at sixth grade, the entry word list used.  For certain multisyllabic words, John would chunk them appropriately, but omit the correcting ending, such as biography being read as “bio-graph.”  This illustrates some degree of decoding, but an omission or ignorance of suffixes.  For other words, such as possession, John would rely upon similar sounding words rather than decoding: possessions read as positions.  Once, John exchanged a long “i” for a short “i” sound such as in the word “thrived.”  Between the third and fifth grade levels, John scored closely enough between the three word lists that it would suggest his weaknesses are in word familiarity rather than decoding, because his scores varied non-linearly as the lists decreased in difficulty.  Because John scored a double instructional level, I chose to begin the passages on the fifth grade level, to see how he would score on material closer to his grade level, rather than having him read two instructional level texts.  


In regard to the passages, John’s results were surprising in that he scored a frustration level on the fifth grade passage, instructional on the sixth grade passage, and an independent on the upper middle school passage, suggesting his comprehension had more to do with the format and content of the passage than the difficulty of the passage.  There were two consistencies among the three passages, though.  John exhibited very weak predictive and retelling skills.  He struggled to provide multilayered predictions and had very little prior knowledge on the subjects.  Before reading, his predictions lacked detail and didn’t take into account the other predictive questions.  John also exhibited a difficulty in describing abstractions such as racism, mass, or gravity.  During retelling, John provided very few details from the story, even after some prompting on my part.  His comprehension score illustrated, to a degree, that he understood the passage, but also illustrated he had trouble verbalizing the events.  This may be a sequencing problem, as he gave details in a non-sequential order, or he may have trouble providing information without guiding questions.  He read the first two passage to himself because he remarked he understands better when reading to himself, so I was unable to mark his miscues, but for the third passage I was able to find that almost all of his miscues changed the meaning of the original word while also following similar letter-sound patterns.  There was no noticeable discrepancy between implicit and explicit comprehension, except for in the sixth grade passage.  This may stem from his inability to express abstract thoughts, but it may also be a result of the content of the passage.  

f. Writing Sample – The most immediate concern with John’s writing is his handwriting.  His handwriting is very illegible, sometimes to the extent that John cannot decipher what it is he wrote.  I don’t know if this is a result of poor motor function skills, he also noted he has trouble and doesn’t like typing, hyperactivity, or general carelessness.  Within the writing itself, John doesn’t write very descriptively or include many details and writes in sentences and sometimes continues the sentence to such a degree that it makes the sentence a run-on.  Whether John struggles writing in longer, more complex sentences is caused by his inability to do so or a lack of effort wasn’t apparent, but John noted that he doesn’t write as much as he should.  He frequently uses the wrong verb tense and repeats himself at the beginning and ending of sentences.  In the writing assignment I completed with him, John struggled to begin writing and I had to frequently guide him with sentences ideas.
Summary of Assessment

a. Areas of Strength – The results of the tests illustrate that comprehension is one of John’s strengths at grade level.  In both the GORT and the QRI, John scored at or around his grade level in terms of comprehension.  This doesn’t align with the report of his abilities Ms. Jones, assumedly informed by her experience with him in the classroom, initially imparted to me.  According to the WORD, John’s strengths also include an appropriate understanding of semantic absurdities and relationships and an understanding of synonyms slightly below his age level.  While the QRI and GORT results seem to agree with anecdotal observations of his skills, I don’t necessarily believe the WORD accurately describes his lack of familiarity with extended word families.
b. Areas of Need – There are four main areas of need I observed during my time with John which are supported by the test results: phrasing, vocabulary, in terms of word families and the need for a stronger, broader vocabulary, recalling details, and decoding.  In relation to phrasing, John needs to develop a familiarity with the how to chunk sentences into appropriate intervals to accurately read the sentence while retaining meaning.  Frequent stops caused by unfamiliar words also hurt his phrasing and fluency, so any vocabulary development will inherently aid his phrasing abilities.  Specifically in relation to vocabulary, John needs to expand his understanding of word families, affixes, roots, and bases.  Working on these areas will increase his ability to comprehend, phrase, and decode.  While decoding is focused on in parts of vocabulary instruction, John also needs to work on decoding words by chunking letters into familiar patterns.  As a result of all these areas being addressed, John’s ability to recall information and retell stories should develop, but these skills need to be directly addressed in the corrective plan developed.
Corrective Reading Plan
a. Phrasing – While reading aloud, John struggled to phrase properly.  Going forward, I plan to work with him on reading smaller sentences, slowly working our way to longer, more complex sentences out loud.  Additionally, we will work tactilely to arrange words on flash cards into appropriate phrases.  Using sentences from selections we’ve read, we can use the flashcards to create new sentences in properly phrased chunks.  During the early work on phrasing, we will also work on scooping sentences, similar in fashion to the flashcard activity.  We can also use programs on the computer in lieu of using physical flashcards.  
b. Decoding – Within the sentences we work on, we will also focus on decoding unfamiliar words in the sentence.  Initially, we’ll work on familiar words, internalizing the skills necessary to decode, drawing attention to similar vowel sounds, consonant blends, and words similar grapho-phonemically.  As part of our work, we will develop John’s ability to chunk word parts.  During this word study, we will focus on assessing meaning from word structure and visual clues, drawing connections between the type of word, such as adjectives or nouns, and the word itself.
c. Vocabulary Development – Related to the work we’ll be doing decoding, we’ll work with prefixes, suffixes, roots, and bases to establish a greater understanding of word families.  We’ll look at related bases, their semantic origins, and appropriate prefixes and suffixes to use with the base to modify and alter the meaning of the word.  Also, we will work on connecting a long line of related words to develop his sense of greater word webs.
d. Recalling Information – In all the activities we completed, John struggled to provide a very small amount of information after reading.  With subsequent assignments, John will work with worksheets and graphic organizers that break down the type of information he should be pulling out from a text.  We will also focus more on identifying information as he reads, rather than trying to remember everything at the end of reading.  Specifically, we will read less at once to help John recall more.  Additionally, we’ll work to help John sequence the events properly in his retelling.
Mini Lessons
a. Mini Lesson One – During our first lesson, I read to John an excerpt from The House on Mango Street.  In the excerpt, the narrator described the house she lived in.  During the first reading, John listened to me read the description, while he drew the house during my second reading.  During the third reading, John took down details that he heard, while adding those details in while listening to the fourth reading.  After he finished the drawing we looked at the passage and found some details he left out, as well as looked at his representation of the house based on the notes he took.
b. Mini Lesson Two – For our second mini lesson, John watched three clips from the Band of Brothers mini-series.  The three scenes focused on a battle shortly after the Allied landing at Normandy, the beginning of the Battle of the Bulge, and the discovery of concentration camps.  As he watched the clips, John took notes, very few though.  After each clip, we discussed how the soldiers felt physically and emotionally, described what their lives were like, and discussed their relationship with any friends they had during the war.  Once we finished all three clips, John was instructed to write a letter home as if he were a soldier during World War II.  We discussed the information he included from his notes and thought of additional information to include in later versions of the letter.
