1. Identifying Information

a. Student’s Name – Mike (Cooperating teacher wanted his last name to be kept confidential)
b. Date of Birth – August 21st, 1996
-Age at time of testing – 14 years, 2-4 months

c. Gender – Male
d. Current Grade Level – Seventh Grade
e. Teacher’s Name – Mrs. Jones
f. Name of school – Selden Middle School
g. Examiner’s Name – Michael Milillo
h. Dates of Assessment – October 14th, 2010 – December 15th, 2010
i. Date of Final Report – December 15th, 2010
2. Reason for Referral

a. Teacher’s Concern – To find a student to work with, I contacted the Literacy Specialist or English Department Head in all the middle schools in the Middle Country School District.  I told each individual that I was looking to work with a student of diverse cultural background who struggled with reading and writing, preferably from a household where English isn’t the primary language spoken.  Mrs. Jones, the Department Head, as well as the Literacy Specialist, at Selden Middle School contacted me and said she had a student in mind for me to work with. Mrs. Jones teaches an AIS class every other day for students who are typically in an ESL classroom, but due to district policy, these students now are in her AIS class.  Her concerns with the student, Mike, were that he struggled with reading comprehension, decoding, and fluency.  Specifically, his areas of weakness made his hesitant to read, as his lack of focus became an in issue within the classroom.  Rather than read with the class, Mike would pull back and joke around with his friends.  Taken out of the large group setting, however, Mike worked well and stayed on task, even if the work was related to reading or writing.  Because of this, Mrs. Jones thought he would be a good candidate to work with on a one-to-one basis.  
b. Parent’s Concern – Because English is not the primary language spoken in the house, an interpreter would have been necessary to speak directly with the parents.  However, through my discussions with Mrs. Jones and Mike, I learned that while the parents understandably value education and Mike’s success, there is no monitoring of his reading ability at home; Mike noted that there aren’t any good books to read at home, even if he wanted to read, which he doesn’t.  The parents do, though, want their child to succeed, but aren’t monitoring his progress enough to be overly concerned with his ability level, which is at best average in specific areas.
c. Examiner’s Insights and Observations – During my first visit with Mike, I could see that he is a thoughtful student, but his lack of interest in reading was a serious issue which caused his struggles in school.  While he can handle himself reasonably well in conversation, it quickly becomes apparent that his sentence construction is weak because of inappropriate use of verb and word construction.  He will frequently use verbs in the past tense when they should be in the present, as well as interchanging adverbs and adjectives and using adjectives as verbs.  In light of these noticeable issues, intervention was an appropriate response.  Upon seeing examples of his writing, it became apparent that there were several areas of weakness which needed to be addressed in order to help Mike succeed.
3. Background Information


While Mike is in seventh grade, he is actually the age of a ninth grader.  Originally born in El Salvador, he moved to America with his family eight years ago.  He started school after moving to this country, but because of this move, he is two years behind age wise academically considering when he started school here, but is only slightly below grade based norms.  Even though he has only been in America eight years, he is very Americanized.  He fits in well with his classmates and has similar interests as they do.  He is a very good athlete; specifically he is a very talented soccer player.  In addition to playing for the middle school’s team, he plays with his father, uncle, and other older men because he is so talented.  Mike is interested in soccer outside of playing it, though.  His favorite soccer player is Leo Messi.  Because of his interest in soccer and his admiration of Messi, I designed all the lessons around these two topics.

In regard to his family, Mike is the middle child, with an older sister, age nineteen, and a younger sister, age two.  The three live with both of their parents, but the primary language spoken at home in Spanish.  Their parents deeply value their children’s education, so Mike is required to do his homework immediately after school.  However, because his parents don’t speak much English, Mike has to wait until his older sister comes home if he needs help with his homework.  His older sister plays a very big role in his development, because she is the main individual at home supplementing his work from school.  As a result, Mike could use more motivation from his parents in terms of reading for pleasure, rather than playing video games or watching television, but because of the language barrier, I feel he lacks this necessary aspect of his home life.  When asked, Mike responded that he most likely wouldn’t read at home even if the book was on an interesting topic, such as Messi, or in his native language.  Overall, there needs to be a force at home that promotes the importance of reading.

Even though he doesn’t like to read, Mike realizes the importance of school, especially in relation to his future success.  In response to why he thinks he goes to school, Mike remarked that he would be too bored being stuck at home.  The aspect of school he likes the most is socialization.  He gets along very well with his peers and enjoys spending time with them and playing sports with them; most of his friends in the AIS class are also his teammates on the soccer team.  His favorite subjects are gym, math, and art.  Every student in the AIS class has a “zero period” where they come in to school early to make up for the additional AIS class in their schedule.  For Mike and his friends, their zero period is gym, which explains why he enjoys the class more than most.  Having math and art as interests is interesting because both require less formal language, where math focuses on logical concepts outside of language and art provides a way for Mike to express himself.  Not surprisingly, his least favorite class was English Language Arts.  While he may not like certain subjects, he does his school work because he wants to get a good job one day and understands that his education is intrinsically tied to his personal goals.  
4. Cultural Background

Mike, and his family, are from El Salvador.  His family moved to America because of the gang wars that were plaguing their village.  Rather than raise their children in such a volatile environment, his parents chose to move, even though they would be leaving extended family members.  Mike hasn’t visited El Salvador yet, because of the gang violence, but he does intend to visit his family members there one day.  I asked him if he would want to move back to El Salvador when he was older, but he said that he liked living in America and would rather continue to live here, while occasionally travelling back to El Salvador.  Mike’s current residence is relatively close to members from the other side of the family, so he is very close with his cousins, aunts, and uncles. 

In their household, they are very proud of their cultural heritage.  September 15th is an especially important day for his family; it is the El Salvador Independence Day.  To celebrate, Mike’s family members come to his house and they have a big party to commemorate their nation’s independence.  This is the most important holiday that his family celebrates culturally.  While this day in important for his family, it goes by mostly unnoticed in school.  Mike feels his teachers understand and appreciate his culture, but they don’t do anything in school to show this.  He, and the other students who are from El Salvador, would greatly appreciate if the teachers did something to commemorate their Independence Day, and it can be reasonably assumed that students of other cultural backgrounds would appreciate a similar display for their culture.
5. School Information

a. Summary of School Progress – Academically, Mike is doing well in most of his classes besides ELA.  Being a substitute in the district, I was able to fill in for his class’ teacher’s assistant one day and I was able to see the work he was doing in his other classes, as well as his ability to complete the material.  His troubles with comprehension were evident in his ELA class, and the AIS class, but he worked well in the other classes.  More than anything, the biggest hindrance to his work is his friends.  His group frequently talks out of turn during class and the distraction is evident in their work, especially in a group setting.  Mike works most efficiently either in small groups without his friends, or on a one-to-one basis.
b. Achievement in Specific Subjects – I wasn’t able to see his grades specifically, but by talking to Mrs. Jones, Mike, and other teachers who work with him, his grades are average in most areas of study, other than ELA.  The AIS course is strictly pass/fail, so his work in that class is deserving of a passing grade, even though Mrs. Jones has mentioned that she hasn’t seen much improvement.
c. Results of Achievement and Other Tests – To be placed in an AIS classroom in the Middle Country school district, you need to score below a three on the ELA test.  Each year you are in AIS, you continue to take the ELA test, and if you score a three or better, you place out of the class.  Mike’s ELA score was indicative of his ability and he was placed in AIS, but because English isn’t his primary language, he was placed in the AIS class for ESL students, though not technically an ESL class.  The one achievement test the district uses is the Grade, which he didn’t do well on.  All the tests that I performed have not been given to Mike before.
d. Attendance/Repeated Grades – According to Mrs. Jones, Mike’s attendance is regular; he doesn’t miss class any more than an average student.  However, during my time working with him, he was absent several times that I was scheduled to work with him.  I’m not sure if he was aware I was coming those days and stayed home, or if it was simply a coincidence, but I had to make more frequent visits as the term came to an end.  During conversation after one of his absences he mentioned that he simply tells his mom he doesn’t want to go to school when he is absent but not sick.  While this may appease her child, the behavior can be detrimental to his progress.
e. Description of Classroom Reading Program – In the AIS class, the course work focused on several topics while I worked with Mike.  Initially, they were reading a series of short mysteries from a collection designed to be engaging to students who struggle with reading.  As the term progressed, the class read a graphic novel version of the poem “The Raven.”  Finally, as my time working with Mike came to an end, the class was reading short non-fiction texts about animals from all over the world.  The texts were interesting to the students, so they were especially engaged.  None of the course material was in the students’ native language, though.  The languages spoken in the class vary, with a significant portion speaking Spanish, while others spoke Chinese, Arabic, and Urdu.  Because there were so many languages spoken in the class, and Mrs. Jones’s limited knowledge of those languages, the entirety of the course material was English.
f. Special Placement or Special Help Given – In addition to the AIS class, two teacher’s assistants accompany Mike and his classmates throughout the day in their other content classes, but not in the AIS class.  In the morning until their AIS class, which is fifth period, or about halfway through the school day, one professional works with the students in their Social Studies, English, and Science courses, while another professional takes over after the AIS class and finishes the day with them. 
6. Results of Assessment
a. Physical – Mike neither exhibits nor has any documented physical disabilities.
b. Cognitive – Mike has no documented cognitive limitations, nor does he exhibit any behavior that would merit testing in this area.
c. Reading Self Perception – Mike’s self perception in reading can be characterized in three ways.  All of his responses in the area of progress were “agree,” which illustrates that he sees progress in his ability to read.  However, in relation to his peers, he feels deficient, disagreeing with every question in that category.  The most interesting perception was social feedback.  For most of the questions concerning how his parents or teachers view his reading ability, he answered undecided.  This is extremely interesting, because it shows he either is not getting any comments on his progress from his teachers, or he is ignoring it if he does receive it.  I’m willing to err on his side in this case, because I believe it is very possible the teachers aren’t reinforcing his work outside of grades on assignments.  I specifically asked if he gets any feedback from his teachers on his work and he said “no.”  Overall, his perceptions were either low, or between low and average:
	General Perception
	Progress
	Observational Comparison
	Social Feedback
	Physiological States

	3
	36
	12
	28
	16

	Undecided
	Low/Average
	Low
	Low
	Low


d. Writing Self Perception – Like Mike’s reading self perception, his writing perception followed a similar pattern.  Again, he found that he has made progress, but his writing is still not up to par with his peers or his teacher’s standards.  I discussed the questions informally in a later session and he maintained his responses: that writing is easier for him, but he still needs to work on it.  However, his self perception is still very low, and I definitely believe his lack of confidence is a major factor is his lack of development.  Also, he observed correctly that his physiological state is adversely affected when he writes, which was very evident when we worked on writing assignments.  He fidgets, shakes his leg and becomes generally uncomfortable while reading and writing.  Again, most of his responses show a low self perception, often well below the scaled interpretation of his raw scores:
	General Progress
	Specific Progress
	Observational Comparison
	Social Feedback
	Physiological States

	30
	26
	23
	22
	16

	Low
	Low/Average
	Low
	Low 
	Low


e. Test of Written Spelling – While not specifically noted by Mrs. Jones, Mike struggles very much with spelling.  On the TWS, his results were:
	Raw Score
	15

	Standard Score
	80

	Percentile 
	9

	Spelling Age
	8.6

	Grade Equivalent
	3.4


The percentile and grade equivalent are quite shocking.  For an area where he does so poorly compared to age and grade based norms, his teachers should mention that as a primary area of weakness.  Specifically, Mike struggled with the “ct” combination, omitting the “t,” double consonants, as in the word “terrible,” silent letters, such as “knife,” and the “ul” sound:
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f. Test of Written Language – For all of the tests, I used age based norms when able to.  I did this because I was cognizant of the fact Mike is two years older than the average seventh grader.  By using age based norms, I was able to see how he scored in comparison to students his age, knowing that if he was two years below his age level, he was where he should be grade-wise.  Written language turned out to be one of Mike’s strengths.  On the entire test he scored:
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The last four sections of the test are encouraging.  While he’s not exhibiting superior ability levels, it is evident his logical thinking and processing is not his biggest issue.  Vocabulary, spelling, and punctuation are areas that need to be worked on, which will in turn elevate the average scores.  The fundamentals of writing are the issue more than the act of writing itself.  While he does write in a simple fashion, more experience working with vocabulary words and sentence construction will take his coherent narratives and make the overall product better.  

Consider this except from his story:
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There is a clear narrative, but his writing is basic and he doesn’t vary sentence structure.  Improving upon spelling and adding in transitional phrases would greatly improve his writing.  Another area he had trouble with was punctuation and inflection.  I tried to inflection appropriately and clearly for questions, but he did not understand my inflection and failed to write any sentence as a question.  While this is more of a processing issue, it was still an area that I was concerned about which I tested informally through conversation about composing sentences and punctuation.  This weakness and his trouble placing apostrophes in the correct place are evident here:
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g. Woodcock Reading Mastery Test – Across the board, Mike performed below grade level on all the areas tested:
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While the exact scores aren’t visible in the previous image, it’s obvious that Mike is below grade level and only one of his confidence bands eclipses the grade level indicator.  Considering he’s the age of a ninth grader, these scores are even more distressing.  The Word Attack and Word Comprehension were two of the most difficult sections for Mike.  In regard to Word Attack, his issues in this section, and while he’s reading in general, was pace.  He quickly reads the word and tries to pronounce it without giving himself enough time to process what letters are in the word and how to pronounce them.  Because of this, he frequently adds letters, omits letters, and changes the order of letters in the word.  For example, number forty, the word “untroikest,” is mispronounced as “untrolkast”:
[image: image6.jpg]g * 2 L b T R SR SR

37. [ squow
88, @ pelndiun. .. ..... pel/nid/lun
M b 78/€(T)
39._p hopdalhup....... hop/dal/hup
Llel- A.& ‘;? 78/72L0
40. D untroikest .. ... .. un/ircik/est

_untallus 81883

41._1) lunap....loc/nap Jh- 185
42._ O cedge ... s 20-8
= O opnir. ... n-ar Q; fotr @41

44, ceisminadalt .. . .. ..séz/mi
siziminfaldolt §eentme 2 158/89

_;_B_byrcal....bar/kal ol I

. . skw-ou





This error was repeated many times throughout the section.  Concerning the Word Comprehension section, knowing the root word was a main cause of trouble for Mike.  He had trouble recognizing the given word, which hindered his ability to come up with a synonym or antonym for it.  For example, for the word “foreground,” Mike couldn’t pronounce it, and as a result wasn’t able to come up with any word as an antonym.  Most of his error responses were where he didn’t attempt a response.

7. Summary of Assessment
a. Areas of Strength – There was a discrepancy between the teacher’s perception of Mike’s skills and the results of his test.  Where Mrs. Jones initially reported his strengths as being vocabulary, prior knowledge, and his Americanization, the tests showed that this wasn’t an accurate representation of his skills.  Based solely on the results of the tests, his areas of strength are reading/passage comprehension and writing.  Specifically with writing, the ability to create a coherent narrative and translate his organized thoughts into written form.  While I agree with this summary of his abilities to a degree, there are some weaknesses in his writing which will be discussed in the next section.  His Americanization and fluency with the culture do help him, but again there are areas of weakness here also.  As for his reading comprehension, through the tests and the lessons, Mike displays the ability to read a text for meaning, but cannot get past a superficial reading of a text.  Overall, Mike does have strengths, but there are still serious issues within those strengths which make me hesitant to call any of these areas true strengths.
b. Areas of Need – Most of the areas of need are more basic, fundamental issues, which when fixed will be reflected in the areas of strength.  Spelling, vocabulary, word recognition, punctuation, and sentence construction all need to be worked on.  Specifically with word recognition, the ability to recognize letter sounds in those words will greatly help his vocabulary and spelling.  His needs in writing stem from the simplistic nature of his sentence and paragraph construction.  In the last lesson, where Mike wrote an essay using an organizer, his paragraphs were like lists of information taken directly from the organizer. Also, there is little connection between consecutive sentences.  For example, Mike wrote:
“Messi is more tactically.  He has an intention.  Messi just started his career.”

His writing lacks a logical flow in this essay and he uses words inappropriately throughout.
c. Conclusions - By going back to the basics of language, we can develop a strong foundation for Mike to build upon.  Improving in each of these areas will make the overall impression of his work much better, even if it is written in a simple form.  Once these skills are developed more, then we can begin to bring in more the more stylized aspects of writing, such as transitions and better diction.  While the graphic organizer was a good tool to help him compile his ideas, he relied upon it too much to form paragraphs.  However, the more pressing issues to work on are spelling, vocabulary, and sentence construction.  Once these are developed, longer form writing can be focused on.
8.  Recommendations

a. Major Needs to be Addressed – For this working with Mike currently and in the future, the appropriate course of action would be to start at the beginning of language and re-teach the essential skills.  Because Mike has familiarity in these areas, the remediation won’t take as long as if one were teaching these concepts initially.  By starting at the basics, we can focus on how to properly use words in a sentence and move on to more difficult tasks once each current ability is mastered.  As for spelling, a similar approach of going back to a basic understanding would be beneficial.  Specifically, focusing on letter pairings and the sounds they make would help his spelling.  He spells phonetically, but interchanges similar letter sounds frequently, which is a main source of error in his responses.
b. Skills/Strategies Taught – I would recommend going to earlier grades and using materials or strategies which are appropriate.  The concept of the earlier grade level work is the most important aspect of these strategies, not necessarily the activity itself.  When possible, adapt to a topic which is relevant and interesting for Mike.  Any strategies focusing on connecting letter sounds to spelling or the types of words and their functions in sentences would be greatly beneficial.  
c. Techniques Used – For my work with Mike, I used materials and strategies which play off one another, culminating in a final assignment.  I focused on reading comprehension skills initially, using an informal reader response method and a Venn Diagram to categorize types of information from the text provided.  The text provided was an article comparing Leo Messi and Diego Maradona, two popular soccer players: one from the present, one from the past, respectively.  While reading I selected words Mike had trouble either pronouncing or defining.  Using this list of words, we looked up the definitions, synonyms, antonyms, and word type, while also using the word in a sentence.  Using the Venn Diagram, we completed an essay outline and subsequent essay using information from the text and some of the difficult words we put into word webs.  These activities were intertwined purposefully so Mike could work on processing information and using that information to write.  I would recommend a similar course of action where each technique is reflective of the previous one.
d. Materials Employed – Similar to what I used, I would recommend using material that involves his interests and technology.  We looked up definitions and synonyms online and he was excited to use the computer rather than a dictionary.  Anything that engages Mike is strongly recommended, as long as it is relevant to the educational goals.
e. Suggestions for School Support – I would recommend supplementing Mike’s material from his ELA class in the AIS class, as well as working on additional material.  A closer working relationship between the two teachers would provide a greater opportunity to develop the same skills at the same time.
f. Suggestions for Parental Support – Within reason, I would recommend Mike’s parents become more active in supplementing his education.  I praise them for requiring him to do his homework immediately, but I would also recommend them requiring a half hour of reading time each night.  If traditional books don’t interest him, graphic novels are especially popular with boys his age or a subscription to Sports Illustrated for Kids are two good alternatives.  If possible, reading with Mike, in either language would set a good example at home.
g. Suggestions for Student – My main recommendation to Mike is to read on his own and to ask his teachers for their opinion of his work and progress.  The lack of understanding of his teachers’ opinion of his ability level is distressing to me.  If he gets positive feedback from his teachers his confidence level will grow and I believe his confidence is a major factor is his reading ability.  If he believes he can read and he will be a good reader, then he will begin to fulfill that prophecy.  
9. Lessons

Lesson One: Leo Messi, Diego Maradona, Soccer’s Greatest Players
Needs Addressed: Reading Comprehension, Vocabulary
Assessment Indicating Addressing of Needs: TOWL, Woodcock
Objective: Student will be able to read an interview for content and interpret lines of text to find their meaning or relevance.
Anticipatory Set:  To begin the lesson, we discussed the top soccer players in the world, ranking them from the most talented to least-most talented.  We discussed why each player was deserving of the ranking he received.
Procedure: The lesson focused on the two of us reading the article entitled “Maradona v Messi is the Hottest Debate in Football Circles” and an interview with Leo Messi.  I read the first paragraph aloud frequently stopping to ask what specific words meant in the context of the sentence, as well as to see if he was understood what was being said.  We alternated reading duties after that continuing to stop as we read.  This activity was an informal reader response activity, where we discussed his reactions to the text, any questions he had, and made predictions about what would be discussed next.  I noted specific words he either had trouble pronouncing or defining for later use.  As we read the article, we filled out a Venn Diagram comparing and contrasting information about Maradona and Messi.  After we finished reading the article, we read an interview with Messi.  I took the role of the reporter and Mike took the role of Messi.  After each answer, we stopped and analyzed what Messi said.  Any relevant information we found we put into the Venn Diagram.
Materials: “Maradona v Messi” article, interview with Leo Messi, Venn Diagram
Assessment: We reviewed the information from the Venn Diagram to see if it matched with his beliefs about Messi, and compared what made him different than the other popular players today.
Lesson Two: Vocabulary Word Webs
Needs Addressed: Spelling, Vocabulary, Word Types, Synonyms, Antonyms
Assessment Indicating Addressing of Needs: TWS, TOWL, Woodcock
Objective: Student will be able to find the definition, word type, synonyms, and antonyms for vocabulary words, while also using them appropriately.
Anticipatory Set:  We began the lesson by brainstorming out loud words that we can use to define Messi, his playing style, and his personality.
Procedure: Using the list of difficult words from the article we read in the previous lesson, we filled out a word web diagram I made which required Mike to find the definition, synonyms, antonyms, and word type for each word.  He also had to use the word appropriately in a complete sentence.  We went online to do this, using the websites Dictionary.com and Thesaurus.com.  This activity took up the whole lesson because we took the time to decipher the definitions and discuss the types of words and their functions in a sentence.
Materials: Difficult words list, word webs, computer with internet access
Assessment: Once each word web was completed, we reviewed each word and its definition and checked to see if each of his sentences used the word correctly.
Lesson Three: Choosing who is better: Messi or Maradona
Needs Addressed: Essay Construction, Sentence Construction, Vocabulary in Context
Assessment Indicating Addressing of Needs: TOWL
Objective: Student will be able to write an argumentative essay that illustrates why one soccer player is better than another using evidence from the articles we’ve read.  Student will also use five of the words from the word webs in their essay.
Anticipatory Set:  We began the lesson by reviewing the Venn Diagram and discussing who the better player of the two is.
Procedure: We read the essay prompt and discussed which player he would choose to write about.  Then we discussed how to form an essay using the outline I provided.  We went through each area of the outline and filled out the necessary details.  Once the outline was complete, Mike began writing the essay.  As we wrote each paragraph, he read it aloud to me and we discussed what was being said and focused on some sentences that needed to be reworked.  
Materials: Essay prompt, student materials from previous lessons: articles, Venn Diagram, word webs
Assessment: Once the essay was completed, we read it aloud together.  We discussed how the essay sounded aloud, noting the list aspect to his paragraphs.  We discussed ways to alter the essay to make it better.
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