Identifying Information

a. Student’s Name – Greg Smith
b. Date of Birth – February 5th, 1994
-Age at time of testing – 18 years, 1 month
c. Gender – Male
d. Current Grade Level – Twelfth Grade, Night School
e. Teacher’s Name – Mr. Jones
f. Name of school – Newfield High School
g. Examiner’s Name – Michael Milillo
h. Dates of Assessment – January 23rd, 2012 – May 2nd, 2012
i. Date of Final Report – May 7th, 2012
Reason for Referral
a. Teacher’s Concern – The students we were placed with attended night school in addition to their regular course work during day school.  In particular, Greg was put into night school for attendance issues, even though he passed the English Regents.  Participation for this practicum was voluntary; Greg and his parents had to sign waivers agreeing to attend the sessions.  Participation was also conditional upon his behavior and attendance in both day school and night school.  His night school teacher, Mr. Jones, thought he was a good candidate for the program, because he struggled in certain areas.
b. Parent’s Concern – I was not able to get in contact with Greg’ parents, but they were concerned enough to allow Greg to be put into this program.  During our discussions, Greg mentioned that his family doesn’t read much and that there are few books available in his house, which suggests he had a weak background in reading before his formal schooling started.
c. Examiner’s Insights and Observations – While Greg was a night school student, he was the antithesis of the stereotyped idea of what a night school student was.  Of all the students in the group, Greg was one of the most vocal, always sharing his responses, questions, and thoughts as we worked on group mini lessons and our private, one-to-one sessions.  Greg was always eager to work and very rarely hesitant or resistant to any of the activities we worked on.  As time passed during each session, though, Greg would want to move away from reading to other activities.  During our sessions, we read the novel Fahrenheit 451 and the graphic novel adaptation.  Unconsciously, Greg reached for the graphic novel each time we read, noting that version appealed more to him because of the pictures and the ease of comprehension of the story.  Greg also enjoyed working on artistic activities, especially when he reached his frustration level.  I observed that he frequently apologizes when misreading words or phrases, but didn’t like being corrected or having things explained in further detail when he was confused.
Background Information


Greg is a twelfth grader in the Newfield High School.  He is a male Caucasian, eighteen years of age.  In addition to day school, Greg attends three classes in the night school program: English, Math, and Social Studies.  Due to attendance issues from previous years, Greg has to attend night school to make up class time for English, even though he successfully passed the NYS English Regents.  Greg does not have an IEP or any diagnosed cognitive or behavioral disorders.  


After graduation, Greg intends to enlist in the U.S. Navy, and has been studying in his free time to take the ASVAB.  Most of his interests relate to his desire to be in the Navy, noting that he would enjoy reading about the military.  His other reading interests were action, mystery, sports, adventure, science fiction, comics, and fashion.  Generally, Greg likes to read silently to himself so he has more time to think about the story.  He doesn’t particularly enjoy reading aloud or being read to.  In general, he has a good deal of confidence in his abilities, and reports to have good reading behaviors before, during, and after reading.  

In class, Greg has behaved appropriately and his behavior in other classes has not warranted any disciplinary actions.  His attendance was the biggest issue, but he only missed three of our sessions together.  Considering the reasons he was placed in night school, the absences could have been a larger issue, but he regularly attended class to earn his class credit.  

His placement in night school was an awakening for Greg and he used the experience to reassess his responsibilities, goals, and repercussions of his actions.  He has matured from the experience and works in most of his free time and participates in all his classes.  While it was unfortunate Greg had to learn those lessons the way he did, his maturity was evident to me and the other teachers in the class.

School Information
a. Summary of School Progress – Greg attends night school for class time in all subject areas except for Math.  He needs to pass the Algebra Regents to graduate.  He earns passing grades in all of his other subjects and has passed every other Regents he needs to graduate. 
b. Results of Achievement and Other Tests – Outside of failing the Algebra Regents previously, Greg has passed all the Regents he needs to graduate.  I was not able to see any of the assessments the district has administered, if any.
c. Attendance/Repeated Grades – While Greg had attendance issues in the past, he regularly attends both day school and night school.  During our program, Greg was absent for three of the twenty three sessions.
d. Description of Classroom Reading Program – In his night school English class, Greg was to read Fahrenheit 451 for forty minutes each class and keep a record of the story’s events and his reactions.  During our sessions, we worked with the same text, but for a shorter amount of time.
e. Special Placement or Special Help Given – In addition to day school, Greg also attends three classes in night school each Monday and Wednesday.  Greg does not receive any services during the regular school day.
Results of Assessment

a. Physical – Greg neither exhibits nor has any documented physical disabilities.  
b. Cognitive – Greg has no documented cognitive limitations.
c. Gray Oral Reading Test (4th Edition) – Of the four areas scored on the test, Greg struggled with comprehension and rate.  His results were a little surprising in relation to his comprehension evident during our sessions.  During our readings, Greg was able to gain a base level of comprehension of the story, but struggled with the abstract or implied elements.  In the test, though, Greg consistently struggled with a surface level comprehension.  I’m certain this is the result of Greg more focused on his oral reading, than on comprehension.  As we read more passages, and his lack of comprehension was evident, I allowed Greg to read the questions before the passage to give him an idea of the information he needed to retain.  This method didn’t show any improved results.  Greg’ fluency score is low because the rate at which he reads.  Undoubtedly, his hesitance and slow pace was a result of not wanting to read incorrectly.  As we read other materials, he was able to read at a faster pace, but his phrasing was an issue with the faster reading rate.  Of Greg’ miscues, the most frequent type was a reversal of consonants and vowels in the middle of a word.  These Grapho-Phonemic Miscues were the most common, and usually were functionally similar.  Occasionally, Greg omitted words or letters, but for the most part, his reading was generally accurate, with a few consistent miscues.
d. WORD Test 2 – Greg’ results were consistently below his age level.  The areas he was closest to his age, and the medium percentile, were synonyms and flexible word use.  Of the questions he was unable to respond with two uses, he responded with one use for each.  While he may have been unable to find other uses for the words, he was able to recognize all the words in at least one context.  The two areas he scored the lowest on were associations and definitions.  As we were working, Greg noted that definitions were the hardest area on the test and while he reads.  Greg struggled on questions with associations to abstract elements.  He knew what liberty meant or implied, but was unable to a concise definition to it when asked.  Similarly, he was unable to express the opposite of public, even though he had grasp on what public meant.  I found it interesting he was unable to find the antonym of longitude, since it was relevant to his future in the Navy, but that may speak to his exposure to the information and knowledge related to his desired profession.  Overall, the test shows an accurate representation of his skills: all areas below age and grade level, his strengths relevant to logical uses, but little ability to use word analysis to discern meaning.
e. Word Mazes – Greg’ results on the Word Mazes offered different results of his comprehension level than the GORT.  Greg’ basal level on the word mazes was seventh grade, which was one grade higher than the GORT.  However, his ceiling was much higher than the GORT.  On the Word Mazes, Greg reached a frustration level at the eleventh grade level.  I don’t know the reliability and validity between the two sets of results, but it appears the context of the mazes significantly helped Greg succeed.  Additionally, Greg was illustrating his use of logical deductions evident from the WORD Test in responding to the maze choices.  I don’t think it is a coincidence Greg performed better on the assessment which allowed him to look back to the story.  Frequently on the test, Greg would second guess his initial response and change his answer to an incorrect choice.  I reassured him to trust his instincts, but he continued to change his answers.  He noted, and the scores supported, that the topic and area of the passage was a significant factor in his success.  The history passages presented the most difficulty for Greg, where the science passages were easier.  However, since the science passages were the earlier passages and the history the latter, the grade level most certainly played a factor in these responses and results.
f. Writing Sample – During our interest inventory, and supported in later sessions, Greg remarked he has difficult starting the writing process, but once he can get over that initial difficulty, he doesn’t have trouble writing.  The content of those responses, though, highlight a difficulty to provide in depth responses and higher level thinking.  Greg tends to write as he speaks, using colloquial sayings.  Oddly, Greg can respond to questions orally, but has trouble using those responses in written form.  In one session, Greg was able to summarize the events of the story orally, but was unable to take his responses and write them verbatim.  
Summary of Assessment

a. Areas of Strength – The results of the tests and my observation of his abilities show that surface level comprehension is one of Greg’ strengths.  While reading Fahrenheit 451 and The Hunger Games, Greg illustrated he can grasp the content of the story and address certain aspects of the text when prompted with guiding questions.  While his comprehension score on the GORT doesn’t entirely support this, his results on the Word Maze and comprehension in class do support this claim, more so when taking into account the oral reading aspect of the GORT.  While reading silently, or being read to, Greg was able to recall information from the text, while sequencing it properly.  His use of context within the sentence and paragraph, coupled with his ability to use logic to guide his thought process, is a significant strength.  While he may not be able to break down unfamiliar words, he is able to draw upon information from the rest of the sentence to extract meaning.
b. Areas of Need – Greg struggles or needs instruction in the following five areas: inferencing, making predictions, word analysis, recalling information while reading orally, and vocabulary acquisition.  Each of the five areas will be specifically addressed in the next section.  While Greg was able to recall information and sequence events from silent reading, he struggled to recall information when he read orally.  The difficulty comes from a great amount of focus put on the oral reading process.  Where surface comprehension was one of Greg’ strengths, a deeper understanding and analysis of a text were difficult for Greg, as evident in our discussions of the two texts we read.  Similarly, Greg had difficulty making accurate predictions using information from the text.  Vocabulary acquisition and word analysis were areas of weakness illustrated in the assessments and our sessions together.
Corrective Reading Plan
a. Recall Information – Part of the difficulty for Greg recalling information while reading aloud is the amount of focus put on the act of reading.  The best way to address this is to continually practice oral reading so that he becomes more comfortable with the process.  As he becomes a better, he will be able to focus more on what he is reading aloud.  Greg should also practice monitoring his comprehension with shorter sentences at first, then moving on to more complex sentences.  Each day, Greg should read a short passage aloud and address basic questions.
b. Word Analysis – Most of Greg’ work in this area will be focus on word study, particularly chunking and learning affixes and roots.  Within the sentences we work on, we will also focus on decoding unfamiliar words in the sentence.  Initially, we’ll work on familiar words, internalizing the skills necessary to decode, drawing attention to similar vowel sounds, consonant blends, and words similar grapho-phonemically.  As part of our work, we will develop Greg’ ability to chunk word parts.  During this word study, we will focus on assessing meaning from word structure and visual clues, drawing connections between the type of word, such as adjectives or nouns, and the word itself.
c. Vocabulary Acquisition – Related to the work we’ll be doing in word analysis, we’ll work with affixes and bases to establish a greater understanding of word families.  We’ll look at related bases, their semantic origins, and appropriate prefixes and suffixes to use with the base to modify and alter the meaning of the word.  Also, we will work on connecting a long line of related words to develop his sense of greater word webs.
d. Inferencing and Making Predictions – Regarding making predictions, Greg will work on citing evidence from the text to base his opinions.  He will need to practice finding relevant and important information from the text, analyzing what the text is saying, and applying it to his prediction.  Each step of this process will be developed before moving onto the next step.  For inferences, we will work with short passages and comics to develop the analytic skills for inferencing.  We will also use the skills focused on to make predictions, specifically the ability to base conclusions off of evidence from the text.  
